CTC Common Standard 4:

Evaluation
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The institution regularly involves program participants, graduates, and local practitioners in a comprehensive evaluation of the quality of
courses and field experiences, which leads to substantive improvements in each credential preparation program, as needed. Meaningful
opportunities are provided for professional practitioners and diverse community members to become involved in program design, development

and evaluation activities.

NCATE Standard 2: Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on applicant qualifications, candidate and graduate performance, and unit
operations to evaluate and improve the unit and its programs.

Assessment System

UNACCEPTABLE

ACCEPTABLE

TARGET

The unit has not involved its professional
community in the development of an
assessment system. The unit’s system does
not include a comprehensive and integrated
set of evaluation measures to provide
information for use in monitoring candidate
performance and managing and improving
operations and programs.

The assessment system does not reflect

professional, state, and institutional standards.

Decisions about continuation in and
completion of programs are not based on
multiple assessments. The assessments used
are not related to candidate success. The unit
has not taken effective steps to examine or
eliminate sources of bias in its performance
assessments, or has made no effort to
establish fairness, accuracy, and consistency
of its assessment procedures.

The unit has developed an assessment system
with its professional community that reflects
the conceptual framework(s) and professional
and state standards. The unit’s system
includes a comprehensive and integrated set
of evaluation measures that are used to
monitor candidate performance and manage
and improve operations and programs.
Decisions about candidate performance are
based on multiple assessments made at
admission into programs, at appropriate
transition points, and at program completion.
Assessments used to determine admission,
continuation in, and completion of programs
are predictors of candidate success. The unit
takes effective steps to eliminate sources of
bias in performance assessments and works to
establish the fairness, accuracy, and
consistency of its assessment procedures.

The unit, with the involvement of its
professional community, is implementing an
assessment system that reflects the conceptual
framework(s) and incorporates candidate
proficiencies outlined in professional and
state standards. The unit continuously
examines the validity and utility of the data
produced through assessments and makes
modifications to keep abreast of changes in
assessment technology and in professional
standards. Decisions about candidate
performance are based on multiple
assessments made at multiple points before
program completion. Data show the strong
relationship of performance assessments to
candidate success. The unit conducts
thorough studies to establish fairness,
accuracy, and consistency of its performance
assessment procedures. It also makes changes
in its practices consistent with the results of
these studies.
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Data Collection, Analysis, and Evaluation

UNACCEPTABLE

ACCEPTABLE

TARGET

The unit does not regularly and
comprehensively gather, compile, and
analyze assessment and evaluation
information on the unit’s operations, its
programs, or candidates. The unit does
not maintain a record of formal
candidate complaints or document the
resolution of complaints. The unit does
not use appropriate information
technologies to maintain its assessment
system. The unit does not use multiple
assessments from internal and external
sources to collect data on applicant
qualifications, candidate proficiencies,
graduates, unit operations, and program
quality.

The unit maintains an assessment system that
provides regular and comprehensive
information on applicant qualifications,
candidate proficiencies, competence of
graduates, unit operations, and program quality.
Using multiple assessments from internal and
external sources, the unit collects data from
applicants, candidates, recent graduates, faculty,
and other members of the professional
community. The unit maintains a record of
formal candidate complaints and documentation
of their resolution. These data are regularly and
systematically compiled, summarized, and
analyzed to improve candidate performance,
program quality, and unit operations. The unit
maintains its assessment system through the use
of information technologies.

The unit is implementing its assessment system
and providing regular and comprehensive data on
program quality, unit operations, and candidate
performance at each stage of a program,
including the first years of practice. Data from
candidates, graduates, faculty, and other members
of the professional community are based on
multiple assessments from both internal and
external sources. The unit maintains a record of
formal candidate complaints and documentation
of their resolution. Data are regularly and
systematically collected, compiled, summarized,
analyzed, and reported publicly for the purpose of
improving candidate performance, program
quality, and unit operations. The unit is
developing and testing different information
technologies to improve its assessment system.

Use of Data for Program Improvement

UNACCEPTABLE

ACCEPTABLE

TARGET

The unit makes limited or no use of data

collected, including candidate and graduate

performance information, to evaluate the

efficacy of its courses, programs, and clinical
experiences. The unit fails to make changes in

its courses, programs, and clinical

experiences when evaluations indicate that
modifications would strengthen candidate
preparation to meet professional, state, and
institutional standards. Candidates and faculty
are not regularly provided formative feedback
based on the unit’s performance assessments.

The unit regularly and systematically uses
data, including candidate and graduate
performance information, to evaluate the

experiences.

The unit analyzes program evaluation and
performance assessment data to initiate
changes where indicated. Candidate and

with candidates and faculty respectively to
help them reflect on their performance and
improve it.

efficacy of its courses, programs, and clinical

faculty assessment data are regularly shared

The unit has fully developed evaluations and
continuously searches for stronger
relationships in the evaluations, revising both
the underlying data systems and analytic
techniques as necessary. The unit not only
makes changes when evaluations indicate, but
also systematically studies the effects of any
changes to assure that the intended program
strengthening occurs and that there are no
adverse consequences. Candidates and faculty
review data on their performance regularly
and develop plans for improvement.
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Supporting Explanation:

The unit has a professional responsibility to ensure that its programs and graduates are of the highest quality. Meeting this responsibility
requires using information technologies in the systematic gathering and evaluation of information and making use of that information to
strengthen the unit and its programs. The unit and its programs are informed by an assessment system that examines the (1) alignment of
instruction and curriculum with professional, state, and institutional standards; (2) efficacy of courses, field experiences, and programs, and (3)
candidates’ attainment of content knowledge and demonstration of teaching that leads to student learning. Preparation of professional school
personnel is a dynamic and complex enterprise, and one that requires units to plan and evaluate on a continuing basis. Program review and
refinement are needed, over time, to ensure quality. Evaluations must be purposeful, evolving from the unit’s conceptual framework(s) and
program goals. They must be comprehensive, including measures related to faculty, the curriculum, and instruction, as well as assessments of
what candidates know and can do. The measures themselves must be sufficient and appropriate to inform the important aspects of faculty,
curriculum, instructional, and candidate performance. Fairness, consistency, accuracy, and avoidance of bias in the assessment system must be
considered. In particular, attention must be paid to the potential impact of the assessments on a diverse pool of teacher candidates. In addition,
the unit assessments and evaluations must consider how to provide and use information constructively from various sources—the unit, field
experiences and clinical sites, general education and subject content preparation courses, faculty, candidates, graduates, and employers.
Technology will play an increasingly important role in data gathering and analysis, as well as more broadly in unit planning and evaluation.
Assessment systems include plans and timelines for data collection and analysis related to candidates and unit operations. Assessment systems
usually have features such as these:

* Unit faculty collaborate with members of the professional community to design and implement the system.

* Professional, state, and institutional standards are reference points for candidate assessments.

* The unit embeds assessments in the preparation programs, conducts them on a continuing basis for both formative and summative
purposes, and provides candidates with ongoing feedback.

* The unit uses multiple indicators (e.g., 3.0 GPA, demonstrated mastery of basic skills, general education knowledge, content mastery,
and life and work experiences) to identify candidates with potential to become successful teachers or assume other school personnel
roles at the point of candidate entry (as a freshman, junior, or postbaccalaureate student).

* The unit has multiple decision points, e.g., at entry, prior to clinical practice, and prior to program completion.

* The unit administers multiple assessments in a variety of forms and aligns them with candidate standards. These may come from end-
of-course evaluations, written essays, or topical papers, as well as from tasks used for instructional purposes (such as projects, journals,
observations by faculty, comments by cooperating teachers, or videotapes) and from activities associated with teaching (such as lesson
planning, identifying student readiness for instruction, creating appropriate assessments, reflecting on results of instruction with
students, or communicating with parents, families, and school communities).

* The unit uses information available from external sources such as state licensing exams, evaluations during an induction or mentoring
year, employer reports, follow up studies, and state program reviews.

* The unit has procedures to ensure credibility of assessments: fairness, consistency, accuracy, and avoidance of bias.

* The unit establishes rubrics or criteria for determining levels of candidate accomplishment and completing their programs.

* The unit uses results from candidate assessments to evaluate and make improvements in the unit, and its programs, courses, teaching,
and field and clinical experiences.
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* In the evaluation of unit operations and programs, the unit collects, analyzes, and uses a broad array of information from course reviews,
clinical practice opportunities, and faculty about diversity, unit governance, and leadership. The processes of assessment and evaluation
are data driven and require significant allocation of time and resources to accomplish. In the first year that these standards are applied to
units, a well-developed assessment plan must be available. Each year thereafter, units will be expected to be implementing their
assessment systems—collecting, compiling, and analyzing performance data; developing rubrics or criteria for decision making; and
testing performance assessments. State licensure and assessment data should be available to Board of Examiners teams at the time of

the on-site visit.
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